Kunst
uni
\graz

Impact of a professional development program on

teacher teams in whole class ensembles in Austria

FWIF

Der Wissenschaftsfonds.

Background

Research on teaching and learning in Austria has considerably increased over the last two decades,
but in music education few empirical studies have been conducted until recently. The purpose of this
project is to increase knowledge about music teachers’ beliefs and perceptions of team-teaching with
an instrumental instructor in whole class ensembles. The theoretical framework draws on outcomes
from relevant studies (Bresler 2002, Johnston 2019, Kranefeld 2015, 2016). It additionally includes
models of cooperation (Grésel et al. 2006), teaching quality (Helmke et al. 2011), co-teaching
approaches (Cook 2004), planning strategies (Horn et al. 2017) and common patterns of instructional
sequences (Franz-Ozdemir 2015). The project is funded by a grant from the Austrian Science Fund in
the Hertha-Flrnberg-Program.

Objectives

The main aim of the intervention study is to understand participants’ views and beliefs of their collaboration
as they develop as a team. The research will enable description and analysis of the impact of the
professional development on the teams’ lesson planning, their attention towards student learning as well as
their reflections. By triangulating different data such as interviews, video analysis, focus groups and surveys,
| hope to unveil and connect influences of the professional development to teacher beliefs, their
collaboration and classroom action.

Design

The intervention study includes a one year long professional development program for the teacher
teams during the school year 2021-22, the adjacent mixed-methods research will be focused on
qualitative data to learn more about teachers’ thinking, their collaborations, and the actual classroom
activities.

Participants will consist of four teams of two, each including one general music teacher and one
instrumental/voice instructor who team-teach whole ensemble classes and take part in the 60-hour
training together. Data include teacher interviews, focus groups, audio recorded planning sessions
and video recorded lessons at different time points of the intervention, as well as a short survey
(EMVU) for all participants, and some additional student interviews. Once data collection has started,
transcript and analysis will begin, using inductive analysis methods (e.g. Glaser & Strauss 2017).

Professional development

In the last decades, considerable international research on effective formats of in-service teacher training
has been conducted (Darling-Hammond et al. 2017, Desimone 2009, Lipowsky 2010). Through meta-studies,
several measures have been consolidated as effective for designing and implementing professional
development: a specialized content focus, active learning, collaboration, models/modeling, coaching or
expert support, meaningful feedback and reflection, and sustained duration. Overall, there is scarce
empirical knowledge about professional development in Austria (Miiller, Kemethofer, Andreitz, Nachbaur &
Soukup-Altrichter, 2018), and a literature search of databases such as the KVK or the FPP database on
education only yielded a handful of results in music education specifically, most of which stemmed from
Germany.

The deliberate and theory-based development of the actual professional development program is an
important step in this project. Therefore it is being developed carefully in accordance with current research
findings. The professional development will be led by a team of two experts with educational and artistic
background.

) . : oys (and risks) of cross-disciplinary collaborations. Bulletin of the Council for Research in Music Education, 17-39.
'E Cook, L. (2004). Co-teaching: Principles, practices, and pragmatics. Albuquerque: New Mexico Public Education Department 2004.
g before during after E' & Gard
£
5 . Franz-Ozdemir, M. (2015). Co-Teaching — Gemeinsames Unterrichten von Grund-und Musikschullehrenden. In U. Kranefeld (Ed.), Instrumentalunterricht in der Grundschule. Prozess-und
-g- s L ) Wirkungsanalysen zum Programm ,Jedem Kind ein Instrument*, 90-110.
a Glaser, B. G. & Strauss, A. L. (2017). Discovery of grounded theory: Strategles for qualitative research. Abingdon-on-Thames: Routledge.
P before after Grésel, C., FuBangel, K., & Probstel, C. (2006). Lehrkréfte zur Kooperation anregen — eine Aufgabe fir Sisyphos? Zeitschrift fiir Pidagogik, 52(2), 205-219.
'E Helmke, A., Helmke, T., Lenske, G., Pham, G., Praetorius, A. K., Schrader, F. W. & Ade-Thurow, M. (2011). EMU-Unterrichtsdiagnostik. Retrieved from
‘s http://unterrichtsdiagnostik.net/media/ files/Broschuere 3.0 22.08.2011.
g during after Hom, I. S., Garner, B., Kane, B. D., & Brasel, J. (2017). A taxonomy of instructional learning opportunities in teachers’ workgroup conversations. Journal of Teacher Education, 68(1), 41-54.
= Johnstone, A. B. (2019). Professional collaboration in the Wider Opportunities instrumental programme. British Journal of Music Education, 36(3), 253-266.
g . Kranefeld, U. (Ed.). (2015). Instrumentalunterricht in der Grundschule. Prozess-und Wirkungsanalysen zum Programm ,Jedem Kind ein Instrument”, Berlin: BMBF.
E Professional Tendays during the school Kranefeld, U. (Ed.) (2016). Musikalische Bildungsveridufe nach der Grundschulzelt. Ausgewdhite Ergebnisse des BMBF-Forschungsschwerpunkts zu den Aspekten Adaptivitat, Teilhabe und
development year Wirkung. Dortmund: Musikpadagogische Forschungsstelle.
Lipowsky, F. (2010). Lernen im Beruf-Empirische Befunde zur Wirksamkeit von Lehrerfortbildung. In F. Miller, A. Eichenberger M. Liders & J. Mayr (Eds.), Lehrerinnen und Lehrer lernen.
Konzepte und Befunde zur Lehrerfortbildung (pp.51-72). Minster: Waxmann.
Mdiller. F. H.. Kemethofer. D.. Andreltz. I.. Nachbaur. G.. & Soukup-Altrichter. K. (2018). Lehrerfortbildung und Lehrerweliterbildung. Nationaler Bildunasbericht Usterreich. 2. 99-142.
Contact:

Dr. Julia Wieneke julia.wieneke@kug.ac.at

e£z20



https://learningpolicyinstitute.org/%20sites/default/files/product-files/Effective_Teacher_Professional_Development_REPORT.pdf
https://learningpolicyinstitute.org/%20sites/default/files/product-files/Effective_Teacher_Professional_Development_REPORT.pdf
http://unterrichtsdiagnostik.net/media/%20files/Broschuere_3.0_22.08.2011.pdf
http://unterrichtsdiagnostik.net/media/%20files/Broschuere_3.0_22.08.2011.pdf
http://unterrichtsdiagnostik.net/media/%20files/Broschuere_3.0_22.08.2011.pdf

